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NOTE 


The  material  in  this  document  accompanies  the  presentation  entitled  "State  Role  in  Strengthening  Educator 
Quality"  made  to  the  Massachusetts  State  Board  of  Education  by  the  Massachusetts  Department  of  Education 
on  May  15,  1998. 

A  number  of  sample  test  items  are  presented  in  this  document  to  illustrate  some  of  the  types  and  formats  of 
items  used  on  the  Massachusetts  Teacher  Tests™.  The  sample  items  are  meant  only  to  be  illustrative.  The 
samples  are  not  material  from  this  program. 

Sample  responses  to  several  open-response  items  are  presented  in  this  document.  The  sample  responses  are 
provided  to  illustrate  varying  levels  of  performance;  they  are  not  necessarily  representative  of  expected 
responses  from  the  candidates  who  will  take  the  Massachusetts  Teacher  Tests.  The  samples  are  not  material 
from  this  program. 


"Massachusetts  Teacher  Tests"  is  a  trademark  of  the  Massachusetts  Department  of  Education. 
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ita?       Strengthening  Educator  Quality 
GOALS  FOR  THIS  MORNING 

Describe  the  current  Massachusetts  policy  context 
for  strengthening  educator  quality 

Focus  on  the  certification  tests,  especially  the 
timetable  for  setting  the  qualifying  scores 

Seek  Board  views  on  immediate  certification 
test  issues 

Identify  issues  and  timetable  for  future  Board 
consideration  and  action 
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Strengthening  Educator  Quality 


STATE  AND  LOCAL  ROLES 


State  Roles 

—  Planning,  coordinating, 
and  supporting 

—  Establishing  professional 
standards 

—  Approving  preparation 
programs 

—  Certifying  individuals 

—  Managing  and  reporting 
information 


Local  Roles 

—  Hiring 

—  Evaluating 

—  Supporting 
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Strengthening  Educator  Quality 

SEQUENCE  OF  EDUCATOR 
DEVELOPMENT 

•  Recruitment 

•  Preparation 

•  Certification 

—  Provisional 

—  Provisional  with  Advanced  Standing 

—  Standard 

•  Employment 

•  Recertifi  cation 

•  Continuing  professional  growth 

Massachusetts  Department  of  Education 


1 


Strengthening  Educator  Quality 


CERTIFICATION:  PURPOSE 

Ensure  that  teachers  and  administrators  meet  the 
state  standards  required  for  employment  by  a 
school  district  or  an  approved  special  education 
private  school 
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Strengthening  Educator  Quality 


CERTIFICATION:  ROUTES 

State- Approved  Program  (Institutional  endorsement) 

— College  or  university 
— Other  organization 
— District 
— Interstate  reciprocity 

Individual  Program  (Department  review) 

— Individual  Transcript  Evaluation 
— Certification  Review  Panel 
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llfl       Strengthening  Educator  Quality 

CERTIFICATION:  STATUTORY 

REQUIREMENTS  FOR 
PROVISIONAL  CERTIFICATES 


Provisional 

—  Bachelor's  degree 
with  arts/sciences  or 
interdisciplinary 
major  (24  semester 
hours) 

—  Two-part  test 

—  "Sound  moral 
character" 


Provisional  with 
Advanced  Standing 

—  Same  as  Provisional 
PLUS 

—  Study  of  teaching 
or  administration 

(15  semester  hours)  AND 

—  150  hours  supervised 
practice 
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CERTIFICATION:  STATUTORY 

REQUIREMENTS  FOR 

STANDARD  CERTIFICATE 

Master's  degree  or  equivalent  program 

— Graduate  level  study  of  the  subject  matter 

— Graduate  level  study  of  teaching  or  administration 

— Research  project 

400-hour  clinical  experience 
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Strengthening  Educator  Quality 


CERTIFICATION  TESTS:  ONE 
COMPONENT  OF  CERTIFICATION 

Board  authorization  for  Commissioner  to  select  contractor 
Selection  process 

— Request  for  Responses  (RFR) 

— Two  responses 

— Review  of  proposals:  paper  and  interview 

— Selection  by  Commissioner:  National  Evaluation  Systems 

NES  qualifications  and  experience 
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Strengthening  Educator  Quality 


DESCRIPTION  OF  THE  TESTS 

Communication  and  Literacy  Skills  Test 
30  Subject  Tests 


Massachusetts  Teacher  Tests™ 
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Strengthening  Educator  Quality 

COMMUNICATION  AND 
LITERACY  SKILLS  TEST 


Taken  by  all  candidates  for  provisional  or 
advanced  provisional  certification 

Measures  the  reading  and  writing  skills  necessary 
to  communicate  effectively  with  students,  parents, 
and  the  community 

Measures  these  skills  in  a  variety  of  ways 

Massachusetts  Teacher  Tests™ 
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Strengthening  Educator  Quality 


COMMUNICATION  AND 
LITERACY  SKILLS  TEST 

•  Reading  Subtest 

•  Writing  Subtest 


Massachusetts  Teacher  Tests™ 

Massachusetts  Department  of  Education 
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Strengthening  Educator  Quality 
READING  SUBTEST 


Vocabulary 

Main  idea 

Writer's  purpose 

Relationship  of  ideas 

Reasoning 

Outlining/summarizing 


Massachusetts  Teacher  Tests™ 

Massachusetts  Department  of  Education 
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READING 

Rtad  tha  selection  from  /rwgea  of  &*e  Pmst  by  T.  Douglas  Pnoe 

SUBTEST: 

and  Oary  M   Fatnman.   Than  answ 

er  tha  questions  that  follow. 

Systematic  Settlement  Pane rn  Surveys 

1      Traditionally  archaeologists  br.« 

often  supplement  detailed  accounts 

Sample  Passage 

depended  ob  excavation  as  the  primary 
means  for  obtaining  information 
Paradoxically  however,  wbo 

with  broad  urban  sarvays  or 
OBQsasat    For  similar  rauoas, 
jedotofc  aod  f,eoe,rnpa  an  often 

arcbaeolofjstt  excavate  sites,  airy  also 

combine  vary  spectfic  laformarjoa 

(partial) 

destroy  sit  bunad  deposits  of  ma  tonal 

fathered  from  sod  probes  or 

Uabka  physics  or  cbematry,  in  which 

lodrviduaJ  field  studies  with  tba 

expenmenti  cu  be  repealed  aumerous 

lar(er -scale  penpectrv*  provided  by 

una  under  the  same  conditions, 

satellite  imagery    Over  tba  Last  50 

archaeolotisa,  cu  only  du>  a  particular 

yaan.  archaeoio£nm  bava 

vaa  oucn  Excavations,  therefore. 

developed  i  technique,  called  i 

prooaad  slowly  tod  carefully.  10  racord 

systematic  saitlamaat  pattern 

as  much  datailad  information  as 

survey,  for  study  104  areas  larger 

possible   Because  of  limited  MM  and 

than  oae  or  a  few  sites 

mooay,  wa  ara  lucky  to  invest*;  ate 

mora  thao  a  small  part  of  any  oot  ma, 

3     Archaeologists  bava  for  a  lost 

or  mora  tbas  a  few  sites  ta  a  (/van 

tana  asad  surface  survey  procedural 

araa 

to  locale  sites  based  00  the  praseace 
of  artifactual  and  architectural 

2      Sociologists  would  ba 

dabns  oe  the  (round.  They 

uncomfortable  descnbint  ■  modem 

frequently  use  unsystematic  surveys. 

dry  from  only  a  faw  mttrvit  w\  and 

or  raooanaissaacaa,  10  find  mas . .. 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
READING  SUBTEST:  SAMPLE  PASSAGE 


Read  the  selection  from  /mages  of  the  Past  by  T.  Douglas  Price  and  Gary  M.  Feinman. 

Then  answer  the  questions  that  follow. 


Systematic  Settlement  Pattern  Surveys 


Traditionally  archaeologists  have  depended  on 
excavation  as  the  primary  means  for  obtaining 
information.  Paradoxically,  however,  when 
archaeologists  excavate  sites,  they  also  destroy  the 
buried  deposits  of  material.  Unlike  physics  or 
chemistry,  in  which  experiments  can  be  repeated 
numerous  times  under  the  same  conditions, 
archaeologists  can  only  dig  a  particular  area  once. 
Excavations,  therefore,  proceed  slowly  and  carefully, 
to  record  as  much  detailed  information  as  possible. 
Because  of  limited  time  and  money,  we  are  lucky  to 
investigate  more  than  a  small  part  of  any  one  site,  or 
more  than  a  few  sites  in  a  given  area. 

Sociologists  would  be  uncomfortable  describing 
a  modern  city  from  only  a  few  interviews  and  often 
supplement  detailed  accounts  with  broad  urban  surveys 
or  censuses.  For  similar  reasons,  geologists  and 
geographers  often  combine  very  specific  information 
gathered  from  soil  probes  or  individual  field  studies 
with  the  larger-scale  perspective  provided  by  satellite 
imagery.  Over  the  last  50  years,  archaeologists  have 
developed  a  technique,  called  a  systematic  settlement 
pattern  survey,  for  studying  areas  larger  than  one  or  a 
few  sites. 


the  geographic  and  chronological  position  of  sites,  to 
outline  the  developmental  history  of  settlement,  and 
to  reconstruct  cultural  institutions  as  far  as  they  were 
reflected  in  the  settlement  data.  To  achieve  these  ends, 
Willey  and  his  colleagues  walked  over  the  valley, 
mapping  a  total  of  315  archaeological  sites.  These 
sites  were  dated  and  classified  according  to  estimated 
function,  determined  primarily  by  site  size,  location, 
and  the  kind  of  architecture  visible  on  the  surface. 
Pieces  of  pottery  on  the  ground  surface  were  used  to 
date  the  sites.  Through  this  extensive  surface  survey, 
Willey  obtained  a  regional  overview  of  changing 
patterns  of  settlement  that  he  could  supplement  with 
detailed  excavations  at  a  few  sites. 

Since  Willey's  pioneering  study,  systematic 
settlement  pattern  surveys  have  been  undertaken  in 
many  areas,  including  the  highlands  of  Oaxaca  and 
central  Mexico,  the  rivers  and  foothills  of  Southwest 
Asia,  the  mountain  valleys  of  the  Andes,  and  the 
deserts  and  plateaus  of  the  southwestern  United  States. 
Surveys  are  most  successful  when  artifacts  are  readily 
visible  on  the  ground.  Such  conditions  are  found 
frequently  in  semiarid  climates,  where  vegetation  is 
limited  and  soil  formation  is  slow. 


Archaeologists  have  for  a  long  time  used  surface 
survey  procedures  to  locate  sites  based  on  the  presence 
of  artifactual  and  architectural  debris  on  the  ground. 
They  frequently  use  unsystematic  surveys,  or 
reconnaissances,  to  find  sites  to  excavate.  Over  the  last 
several  decades,  archaeologists  have  refined  regional 
archaeological  survey  procedures.  In  systematic 
surveys,  large  blocks  of  land  are  thoroughly  and 
carefully  walked  over  to  locate  surface  evidence  of  past 
occupations.  These  occupations,  which  are  dated  by 
the  artifactual  scatters  associated  with  them,  are  placed 
on  aerial  photographs  or  topographic  maps.  The  entire 
distribution  of  sites  known  for  each  particular  period 
represents  that  era's  settlement  pattern. 

The  first  systematic  settlement  pattern  survey  was 
carried  on  in  the  Viru  Valley  on  the  north  coast  of  Peru 
soon  after  World  War  II  by  Gordon  Willey,  of  Harvard 
University.  Willey  designed  this  study  to  determine 


Archaeological  surveys  provide  a  variety  of 
information  about  the  past.  The  number  and  sizes 
of  sites  enable  the  archaeologists  to  estimate  ancient 
population  size  and  changes  in  demography  over  time. 
Archaeologists  also  can  examine  the  distribution  of 
sites  on  the  landscape  in  relation  to  different  kinds 
of  soil,  topographic  features,  and  resources. 

Like  household  interviews  and  censuses,  soil 
probes  and  satellite  images,  excavations  and  surveys 
provide  complementary  insights.  Excavations  yield 
detailed,  specific,  more  precise  observations  at  a  small 
scale.  Surveys  provide  broader,  less  fine-grained 
information  at  a  larger  scale.  When  used  alone,  each 
method  can  provide  misleading  results  because  of 
small  sample  size  (excavation)  and  the  reliance  on 
surface  materials  no  longer  in  their  primary  context 
(survey).  The  most  complete  descriptions  are  achieved 
when  both  are  used. 
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READING 
SUBTEST: 

Sample  Item 


Uftucti  of  tto  f oliowf  hU  t*« 
■uTrrjf  lim  Ataman  pcmu  of 

A      — Ccmfanaon  of  mformaion 

p:»id»3tv  •<«•»!■.«- J  «u5 

—  Strvwvy  Um  Vm>  Vall«y  cf 

Km 

—  Virif  vtfiaac-loficM'  »**«y»  to 
•uni<  ffv«  ui«  of  n a« 

B     — >wty  natnMli 

aondu  cud  »1  o»*1y  ■  d  em  U  ly 

—  ComjwiKn  of  MtfrxfM  UMd 
by  K-ao4op«j  md 

— Maor  tt«  of  •|nt«n«ic 

—  Antavrwvof  VMMdnfM 
ut«d  by  vtfiMt  kftj 

C       — Utmf  mw  (roowltf « to  lex** 

—  Cortnbuboni  of  Ocrdon  WiU«y 
loth*  fialdcf BranMotogy 

—  St«Y(n>ndtftortoofnnj?of 
»«i«rt>«-ii  pK*n  urrwi 

C       — Limitation  of  «nvttiora  ■  * 
man*  of  obtarung  nfoimaion 

—  Supi  akr'-  *°  r»ftf*  urftca 
«X*«y  procadura 

—  Iniomucion  pcvtdvdby 
»«j •nm  f*j*n  urv«yi 

— Com  pi  •man  unrv  of  MMUa 
andMUamart  pK«nnr««yi 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
READING  SUBTEST:  SAMPLE  ITEM 


Which  of  the  following  lists  best 
summarizes  the  main  points  of  the 
selection? 

A.  —  Comparison  of  information 

provided  by  excavations  and 
settlement  pattern  surveys 

—  Surveying  the  Vini  Valley  of 
Peru 

—  Using  archaeological  surveys  to 
estimate  the  size  of  ancient 
populations 

B.  —  Why  excavations  must  be 

conducted  slowly  and  carefully 

—  Comparison  of  techniques 
used  by  sociologists  and 
archaeologists 

—  Major  sites  of  systematic 
settlement  pattern  surveys 

—  Assessment  of  various 
techniques  used  by 
archaeologists 

C.  —  Using  survey  procedures  to 

locate  promising  excavation  sites 

—  Contributions  of  Gordon  Willey 
to  the  field  of  archaeology 

—  Strengths  and  shortcomings  of 
settlement  pattern  surveys 

D.  —  Limitations  of  excavations  as  a 

means  of  obtaining  information 

—  Steps  taken  to  refine  surface 
survey  procedures 

—  Information  provided  by 
settlement  pattern  surveys 

—  Complementarity  of  excavations 
and  settlement  pattern  surveys 
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READING 
SUBTEST: 

Sample  Item 


Define  the  underlined  word 

\    Define  l he  word  iboush    (Wnie  your  definition  on  the  lines  below  ) 


B    Define  the  word  fomudible   (Write  yoar  defiraaon  on  (he  Una  below  ) 


C    Define  the  word  obstruct    (U'nte  your  definition  on  the  Una  below  ) 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
READING  SUBTEST:  SAMPLE  ITEMS 

Define  the  underlined  word. 

A.      Define  the  word  abolish.   (Write  your  definition  on  the  lines  below.) 


B.      Define  the  word  formidable.  (Write  your  definition  on  the  lines  below.) 


C.      Define  the  word  obstruct.   (Write  your  definition  on  the  lines  below.) 
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Strengthening  Educator  Quality 


WRITING  SUBTEST  SECTIONS 

Grammar  and  Usage 
Written  Summary 
Written  Composition 
Written  Mechanics  (Dictation) 


Massachusetts  Teacher  Tests™ 

Massachusetts  Dmpartmmnt  of  Education 
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Sample  Item 


GRAMMAR 
AND  USAGE: 

Sample 
Correct 
Answers 


The  following  sroirorr  ronulns  oat  or  mort  t  rtmrniUfil  rrrorv 
Rewrite  the  wnimcf  In  proper  (nnmitikil  form. 

1     A  distingiashed  scholar  and  a  great  teacher.  Professor  Smith's 
famous  lecture  on  the  pyramids  are  not  to  be  missed 


frcc^vr  -rc^or  State    '  *  3"  *■<>.■»«*<  <tfcOr  a«i 


►VT^cnr  -re->h    c  1  -\  ana,  gyart  yfyMr  -wvt  i  -v^o- 
*wrv»r  .^yic*  «%wn.t  Br»V»t  nr>  »rv>  ry«"^' V«> 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— GRAMMAR  AND  USAGE:  SAMPLE  ITEM 


The  following  sentence  contains  one  or  more  grammatical  errors.  Rewrite  the  sentence  in  proper 
grammatical  form. 

A  distinguished  scholar  and  a  great  teacher,  Professor  Smith's  famous  lecture  on  the  pyramids  are  not  to  be 
missed. 


Sample  Correct  Answers: 

because  Processor  Smi+h  \s  a  distinguished  scholar  and  a  great  +eacher,  his  -famous  lec+ure  on 
+he  pyramids  \s  no+  +o  be  missed. 

Professor  Smi+h  \s  a  distinguished  scholar  and  a  great  -teacher  v/hose  -famous  lec-rures  on  -rhe 
pyramids  are  not  +o  be  missed. 
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WRITTEN 
SUMMARY: 


Sample  Passage 

(partial) 


Tbr  Meaning  of  \ht  Comdtutioo 


How  to  interpret  the  U.S. 
Constitution  bu  long  bcto  a  subject  of 
debate  among,  lawyer*,  legal  scholar*. 
ud  other  academics    Mora  oflen  than 
oot,  inch  cootrovantnt  bava  focused 
oo  what  the  Founding  Fathers  meaot  to 
accompli ib  during  the  summer  of 
PIT    Accordiiigto  certajo  auibontien, 
all  judicial  decisions  concerning 
constitutional  questions  should  ba 
based  upon  the  fr amen'  original 
lateotions    But  is  this  reaDy  possible'1 
Can  we  determine  with  reasonable 
da/ity  wbat  tbe  founders  bad  id  miod? 
A  review  of  re  levin  I  documents  and 
tbe  conduct  of  participants  in  tbe 
Constitutional  Convention  suggests  that 
doing  so  it  not  quite  as  easy  at  some 
bet  »eva 

A  major  problem  that  advocates  of 
original  infant  nunadialary  confront  is 
the  poor  quality  of  documentary 
e\  idence  describing  the  convention's 
proceedings    To  minimut  outside 
pressure  on  thair  deliberations, 
delegates  to  the  convention 


adopted  ngid  rules  of  secrecy    No 
rap  on  en  ware  allowed  on  the 
convention  floor,  and  the  only 
contemporary  newspaper  stones  wt 
have  of  the  debates  are  bated  largely 
on  unvanfiabte  rumors    Moreover. 
the  delegates  tbemservee  observed  tbe 
rule  of  secrecy  with  a  strictness  that  ■ 
almost  mccocarvabU  in  oat  age  of 
journalistic  leaks    Mora  than  thirty 
vein  patted  before  a  fint-band 
account  of  the  convention's 
transactions  was  pubis  bed 

Of  the  three  accounts  that  did 
appear,  two  are  of  hrde  or  oo  sue  to 
anyone  seeking  to  discover  tbe 
founders'  intentions   One  was  oo 
more  than  a  straightforward  listing  of 
raaolutioot.  motions,  and  vote  tallies . 
another,  though  more  informatrvn, 
was  thoroughly  unrebablt 

The*  leaves  us  with  James 
Madison's  Motei of  Dr  beats  u\  the 
Federtd  Comennon  of  1787.  At  o 
leading  fig  we  in  the  movement  to 
reorganize  the  central  government. 
Madison  was  certainly  u  wall . . 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— WRITTEN  SUMMARY:  SAMPLE  PASSAGE 


This  section  of  the  writing  subtest  presents  a  passage  for  you  to  summarize  in  your  own  words. 

Your  summary  should  effectively  communicate  the  main  idea  and  essential  points  of  the  passage.  You  are 
expected  to  identify  the  relevant  information  and  communicate  it  clearly  and  concisely  in  your  own  words. 

The  final  version  of  your  summary  should  conform  to  the  conventions  of  edited  American  English,  should  be 
written  legibly,  and  should  be  your  own  original  work. 


The  Meaning  of  the  Constitution 


How  to  interpret  the  U.S.  Constitution  has  long 
been  a  subject  of  debate  among  lawyers,  legal 
scholars,  and  other  academics.  More  often  than 
not,  such  controversies  have  focused  on  what  the 
Founding  Fathers  meant  to  accomplish  during  the 
summer  of  1787.  According  to  certain  authorities,  all 
judicial  decisions  concerning  constitutional  questions 
should  be  based  upon  the  framers'  original  intentions. 
But  is  this  really  possible?  Can  we  determine  with 
reasonable  clarity  what  the  founders  had  in  mind? 
A  review  of  relevant  documents  and  the  conduct 
of  participants  in  the  Constitutional  Convention 
suggests  that  doing  so  is  not  quite  as  easy  as  some 
believe. 

A  major  problem  that  advocates  of  original 
intent  immediately  confront  is  the  poor  quality  of 
documentary  evidence  describing  the  convention's 
proceedings.  To  minimize  outside  pressure  on  their 
deliberations,  delegates  to  the  convention  adopted 
rigid  rules  of  secrecy.  No  reporters  were  allowed  on 
the  convention  floor,  and  the  only  contemporary 
newspaper  stories  we  have  of  the  debates  are  based 
largely  on  unverifiable  rumors.  Moreover,  the 
delegates  themselves  observed  the  rule  of  secrecy 
with  a  strictness  that  is  almost  inconceivable  in  our 
age  of  journalistic  leaks.  More  than  thirty  years 
passed  before  a  first-hand  account  of  the  convention's 
transactions  was  published. 

Of  the  three  accounts  that  did  appear,  two  are 
of  little  or  no  use  to  anyone  seeking  to  discover 
the  founders'  intentions.  One  was  no  more  than  a 
straightforward  listing  of  resolutions,  motions,  and 
vote  tallies;  another,  though  more  informative,  was 
thoroughly  unreliable. 


This  leaves  us  with  James  Madison's  Notes  of 
Debates  in  the  Federal  Convention  of  1787.  As  a 
leading  figure  in  the  movement  to  reorganize  the 
central  government,  Madison  was  certainly  as  well 
qualified  as  anyone  to  comment  on  the  convention's 
proceedings.  Indeed,  many  contemporaries  viewed 
the  brilliant  Virginian  as  the  "father  of  the 
Constitution."  He  was  not,  however,  a  skilled 
stenographer.  And  despite  the  care  he  bestowed 
on  his  notes,  they  contain  significant  omissions. 
Although  Madison  provided  a  reasonably  detailed 
account  of  his  own  speeches,  his  description  of  what 
others  had  to  say  is  much  more  limited.  No  one  can 
determine  with  any  certainty  how  much  has  been  lost. 

What  makes  these  omissions  so  significant  is  the 
manner  in  which  the  founders  conducted  their  work. 
Hailing  from  different  regions  and  with  different 
interests,  delegates  to  the  convention  soon  realized 
that  nothing  could  be  accomplished  without 
compromise.  Nearly  everyone  had  to  give  way  on 
some  point  or  another  during  four  months  of  often 
heated  debate.  In  the  end,  few  if  any  participants 
approved  all  of  the  provisions  contained  in  the  final 
document.  Indeed,  three  of  the  forty-two  delegates 
present  at  the  final  session  declined  to  sign  the 
Constitution.  The  only  surprise  was  that  more  of 
them  did  not  refuse. 

In  light  of  the  foregoing,  it  is  unlikely  that  we  will 
ever  know  the  founders'  original  intent.  But  this  is 
hardly  cause  for  despair.  As  one  eminent  jurist  has 
written,  the  framers'  most  enduring  contribution  was 
the  Constitution's  "language  and  spirit.  Even  if  they 
cannot  point  the  way  with  precision,  their  legacy  can 
still  guide  us." 
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WRITTEN 
SUMMARY: 


Sample  Response 


WRITE  YOUR  RESPONSE  HERE 


Ir,  the  <etec+o^  er>t.tied.  The  ftv»ya  p(  «he  Cov't^./tQ^ 
I^tsrperti^  -the  Cx>\?»^'/tor\  rx-e<  m»r\>f  t^eyon*    vAv>*  aa 
the  f  jy^^'f^'ha-j  rv>x>^  to  <fo    Thew  are  ^'♦o>v<  v<e  an 
a*  oyrsett  5.  even  -Kxtoy 

The  mo.or  problem  ^th  th.s  po^ioq?  .5  that,  there  v>as  rp 
oaxm>Y»er^  o«  the  debat.  g  the  delegate;  Kept  ther.  secret 


v/e  ctjy\  o^i-y  f.rd  o/t  abovt  -the  co*we*yK>v  m  taioy 
■draper    There  are  three  accost*    0-m?  v*as  «J< 


ome  con'dr,t  be  +ru<ted 


jj<  a  i.<t  anA 


Jozies  AtaAso»-\  v^jl<  the  father  of  the  Co*\.<-».+moy\    Ev»  he  >ya? 
ro  good  at  rpte5  j*g  vTQte  a  lot  ot  rypte?  o^  the  debgt;    6ut 
so  33  5c^ 


»fS  1 


(Qnne  .<ty*t   p/*      Wha*  ^  vrf-H  r^ver  >«W      lr!  the 


oortveritio^.  detegat;  had  to  debat  grd  a>-rvpemr.iie    ■*.;  people 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— WRITTEN  SUMMARY:  SAMPLE  RESPONSE 


Xn  the  selection  entitled,  The  Wearirq  of  the  Constitution.   Xnterperting  the 
Constitution  rases  ma™  questions.   What  did  the  Founding  Fathers  rr\ear\  to  do.   These  are 
questions  we  all  astC  oursel-fs,  even  toda-o. 

The  major  problem  with  this  passage  is  that,  there  was  no  documented  of  the  debat,  so 
the  delegates  kept  them  secret.   We  car\  onh  -Find  out  about  the  convention,  in  todays 
newspaper.   There  are  three  accounts.   Or\e  was  just  a  list  and  one  could  nt  be  trusted 

3ames  Atadison  was  the  Father  of  the  Constitution.   But  he  was  no  good  at  notes.   He 
wrote  a  lot  of  notes  on  the  debats.   But  also  left  some  stuff  out.   What  we  will  r\e\rer  know. 
Xn  the  convention,  delegats  had  to  debat  and  compermise.   4-2  people  did  not  s\oy\  and  thanks 
to  3ames  Atadison  we  will  Y\ewer  Know,  who? 
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WRITTEN 
SUMMARY: 


Sample  Response 

(partial) 


WRITE  YOUR  RESPONSE  HERE 


£  "xrr&er  ot"  .<dx;var<  and  vav*yer<  have  jush^  that  jr  st  ? 

rrXi"  0&  «\  OOCOrdCtroe  v<  th  'K?  «'i<\'»v'  Q«"  "he  f  oVid  nq 

fathers  v.*»\  aop'yq  e»e">e>y;  o*  the  U  j  Cov«  ♦•r'o^  *c" 


OOnte-nporar^  leqa'  iSA«eS     Vi/hen  th,<  alSertQA  .?  e*Vrv.red 

cio<e^  hOv*?v?r.>  j  ceor  ■»ho-  jleterm^^  «i-e  apa'^<  y  -he 
~>en  ~*o  orea'ed  *t,-s  <ioo*r*r\*  ,n  itpt  <  a"da^>«'^  tag 

Record?,  correspondence,  and  newspaper  ar->cies  ooncem.ng 
■>he  Co»v<-»  ♦■y'o-o1  Conventqn  ore  ot  i-r>^ed  va>.<e  tc  "V3dem 
interpreter.'    5*rc  r.i>es  o  <ecreoy  v^re  adcyed  and  honored 
fc^  the  partc-pant?  qt  «ng  oonventon    Th.s  -na ntenance  ot 
pr  v»)  a"o^<l  the  de<eye?  *o  engage  n  qenune  dscusjons 
v.thar  try  press-re?  aisoc-a*ed  v-h>.fci-f  scry  .n^ 


Thrt^  ^0-5  otter  the  convent  on.  trst-tvand  reports  o<  the 
Conveniens  proceed  nas  v*^-e  t'.no't-j  oJ>  shed  Eut  ^tva*  y^as 
reveo'ed  .<^ed  >Vf  wafe;*  i^fy  on  v^vy  -oac  place  a-  hc» 


dec,  sons  v*^-e  reached    -As^de  sag  vote  ta"es  on'f  3>nes 
Atad  son  ^rote  .n  a  ret-aiye  ^  aboy  flg  gaaBgflagi    >/K|e 
fya  ;on  vas  a  vorth^  <p>rce  he  pr,mar^  doo-mented  h,s  own 

ettqrt?  qt  The  conventon 


A\ad .;>  *nafcs  i.ttie  re*erence  «or  eorye.  to  the  <peeene<  o* 
o-her  de*eytes.  and  he  >".'  de-a's  concernnq  the 


cqntr-overs.es  that  e-nertrXl  be-^en  ■re^  trom  varous  reqons 


o>  the  ney  eo/ryn-^    The  f  o>%d  nq  fathers  .were  competed  'to 
mace  dttp^t  conpro-n.ses.  ■yet  K/b  vr.tten  record  e*<ts 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— WRITTEN  SUMMARY:  SAMPLE  RESPONSE 


A  number  of  scholars  and  lawyers  have  asserted  that  jurists  must  act  in  accordance  with 
the  intentions  of  the  bounding  Fathers  when  applying  elements  of  the  U.S.  Constitution  +o 
contemporary  legal  issues.   When  +his  assertion  is  examined  closed,  however,  it  is  clear  that 
determining  the  goals  of  the  men  who  created  this  document  ir\  1797  is  a  daunting  task. 

Records,  correspondence,  and  newspaper  articles  concerning  the  Const itutional  Convention 
are  of  limited  value  to  modern  interpreters.   Strict  rules  of  secrecy  were  adopted  and 
honored  by  the  participants  at  the  convention.   This  rv^airderyav^ce  of  privacy  allowed  the 
delegates  to  engage  ir\  genuine  discussions  without  the  pressures  associated  with  public 
scrutiny. 

Thirty  years  a-fter  the  convention,  -first-hand  reports  of  the  Convention's  proceedings 
were  -finally  published.   But  what  was  revealed  shed  onh  modest  light  on  what  took  place  or 
how  decisions  were  reached.   Aside  -from  vote  tallies,  onh  3ames  Atadison  wrote  in  a  reliable 
wa^  about  the  proceedings.   While  Atadison  was  a  worthy  source,  he  primarily  documented  his 
own  ef-forts  at  the  convention. 

Atadison  makes  little  reference,  -for  example,  to  the  speeches  of  other  delegates,  and  he 
omits  details  concerning  the  controversies  that  emerged  between  rr\er\  -from  various  regions 
of  the  new  country.   The  Founding  Fathers  were  compelled  to  moke  di-f-ficult  compromises,  \jet 
K/o  written  record  exists  that  car\  provide  insight  into  the  delegates'  aims  and  aspirations. 

Thus,  it  is  likely  that  our  understanding  of  the  Founders'  original  intent  will  viewer  be  wholh 
clear.   Nonetheless,  despite  our  limited  knowledge  of  the  convention  s  proceedings,  the  essev^ce 
of  the  U.S.  Constitution  is  a  valuable  guide  to  all  who  -frame  or  interpret  our  laws. 
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WRITTEN 
COMPOSITION: 

Sample  Item 

Rr»d  iht  passngr  below  ibout  raising  Ihr  federal  tai  on  gasoline; 
then  follow  ihf  Instructions  for  writing  your  composition. 

Should  the  federal  tax  on  gasoline  be  raised  significantly  to  help  pay 
for  public  transporuo on  and  road  improvements?  Opponents  argue 
that  significantly  higher  gas  taxes  will  hurt  business  by  raising  costs 
and  will  decrease  the  freedom  of  mobility  of  the  general  public 
Proponents  say  (hat  we  need  the  additional  revenues  to  finance  public 
work  proj  ects  and  thai  U  S  citizens  pay  leu  for  gasoline  than  do 
citizens  in  other  industrial  nations 

Your  purpose  is  to  write  a  composition,  to  be  read  by  a  dassroom 
instructor,  in  which  you  indicate  whether  you  agree  or  disagree  that  the 
federal  tax  on  gasoline  should  be  raised  significantly  to  help  pay  for 
public  transportaoon  and  road  improvements    Be  sure  lo  defend  your 
position  with  logical  arguments  and  appropriate  examples 

17 

u 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— WRITTEN  COMPOSITION:  SAMPLE  ITEM 


This  section  of  the  writing  subtest  consists  of  one  writing  assignment.   You  are  asked  to  prepare  a 
composition  on  an  assigned  topic. 

Your  composition  should  effectively  communicate  a  whole  message  to  the  specified  audience  for  the  stated 
purpose.  You  will  be  assessed  on  your  ability  to  express,  organize,  and  support  opinions  and  ideas.  You 
will  not  be  assessed  on  the  position  you  express. 

The  final  version  of  your  composition  should  conform  to  the  conventions  of  edited  American  English, 
should  be  written  legibly,  and  should  be  your  own  original  work. 


Read  the  passage  below  about  raising  the  federal  tax  on  gasoline;  then  follow  the  instructions  for 
writing  your  composition. 

Should  the  federal  tax  on  gasoline  be  raised  significantly  to  help  pay  for  public  transportation  and  road 
improvements?  Opponents  argue  that  significantly  higher  gas  taxes  will  hurt  business  by  raising  costs  and 
will  decrease  the  freedom  of  mobility  of  the  general  public.  Proponents  say  that  we  need  the  additional 
revenues  to  finance  public  work  projects  and  that  U.S.  citizens  pay  less  for  gasoline  than  do  citizens  in 
other  industrial  nations. 

Your  purpose  is  to  write  a  composition,  to  be  read  by  a  classroom  instructor,  in  which  you  indicate 
whether  you  agree  or  disagree  that  the  federal  tax  on  gasoline  should  be  raised  significantly  to  help  pay  for 
public  transportation  and  road  improvements.  Be  sure  to  defend  your  position  with  logical  arguments  and 
appropriate  examples. 
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WRITTEN 
COMPOSITION: 


Sample 
Response 

(partial) 


WRITE  YOUR  RESPONSE  HERE 


Oa!&-r*  ■-<  <c*  crieop     1*  CD'*  *K  +  Or  one  «Q  -f .ll  '4a  rr>y  a(XS 
oare^j"  otxxr  ry»^.-q  ■ 


**<< that  ,5  v  th  ops  V  *  js  a  qat'3^    Yj>  T)  •:  be  ver^ 

'  jre  car"  tv  the  ■Te»->'*h..^  ym  Hrio*< 


yxire  :>/•  o»  gas    A.<*r>vycr»?.  rvv\.-q  ar>  o«  qa.<  e.yeoa'.^  : 

toanaaM  ifl 


<0  «►>> 


>^  ■f/d 


«TN  to 

o*t»- 


■a^ned^    0<x?  if 


fp»  "the  only  e<ye«\5    %  v*xifo  fp<  be-  ♦ho*  much    hi*  ■>*>* 

abOf1  CCK5.  >->A  yOi  -yed  Kvre  "Xyej  tp  go  oy     Ga<  '5  a" 

'  i  to  e»pe>y.ve.  v^  rrvace  .•>  rrore    Aided  *c  j"  the  o-her 


r?^  ■ 


fh^c  ■■»  cay\  «no.«r\t  ^p    for  e»»T-ove.  ktqc  bc«X<  >vl  <"ee? 
>j^  hove  to  >rya;e  .jp  a  bjdge*  arrf  y-ac  to  ,t    Q-ve  yovrfe* 

rCO^  tpr  Org  .'Hyp  a  weaC'thgt  5  ,t      Yq,,  rove  tp  save 


agaa 


SS  tOr  &**-'    tood    ec*      1«   yj..  reed  to  Jfi  so^e^tyre  55 

to^y>    Thqtc  an  ready  the  ^  ,t  .5.  ,«  they  T>ace  ops  co;t 

nrore  it  vrf.ll  tx  v^Orft 

ror^e-Ty  1  do--.-  •b.k  j^r  Rj-y;^-  ve<  dc*-  •  '  ^e^  ♦: 
the  peppy?    They  j5  c*  -jy  ther  arri  target  ■yt^c  apt  th»n 
^•»-«?tv  *ney  are  '  "ty  vyer'  ^x;  yp^ed  ♦h^r>  .r,   >y>y  be  they 


O-Vy  OCyry 


^n  ace 

ne  fc-xx  . 


:  jcr.'  -we'  per  year 

e«pe-->5e5  payed  tor  by  *h;  3 
qrd  have  thfrr  ecr  t  ,l\ed  mo  W>  v^x^ 


Tp  *henfi  rrxl- 


Op*  *ti&r  1 


J*ZS*£L 


gpverry>?r,t      Qgif  somebody 

-'«>^<i  deal 


but  gj;  >-,yxid-j.  .t  rea'^  .i  s>ne  th.r^  tp  tr.^  abo/t    IOa  op 
os  t'or  >y^^  that  ,5  s  or  j,  ic"7r<  ?*•&  -pi  r^ed  try  qa?  tp' 
get  theT  ^ch  onofc?<  ^  eve^  vO-?e I 

to  x>+  oro<e  go?  oroe  o*^  rrore    Letf  people  cojA  .. . 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— WRITTEN  COMPOSITION:  SAMPLE  RESPONSE 


Oosoline  is  not  cheap.   X+  cos+  %  -for  me  +o  -fill  up  rwo  gas  +ank,  +ha+  is  wi+h  gas  a+  *i  25  a 
gallon.   You  +\no  +0  be  verN  carefull  about  running  youre  car  but  +he  nex-t  ihing  \jou  know  youre 
out  of  gas.   Ask  anyone,  rur\r\ir^  out  of  gas  especially  a+  night  when  on  a  highway  when  i+s 
dark  is  horibal.   X+  is  dangerous  +0  so  +ha+  is  wh^  ^ou  +y>o  +0  5+a^  filled  up.   GVas  is  not  +he  oni^ 
expens.   %  would  not  be  +ha+  much.   But  wha+  about  cloths,  and  you  need  some  monevj  +0  go 
out.   (kxs  is  all  read'j  +0  expensive,  wh^  make  i+  more.   Aided  +0  all  -the  other  ihings  i+  coy\ 
moun+  up.   For  example,  school  books  and  fees.   You  have  +0  make  up  a  budget  and  s+ick  +0  i+. 
G-ive  yourself  room  for  one  f illup  a  week,  +ha+'s  i+.   You  have  +0  save  mone^  aside  for  books, 
food,  ec+.   Xf  you  need  +0  go  somewhere  else,  +ough.   Tha+'s  all  readvj  -the  wa^  i+  ist  if  +he^ 
make  gas  cos+  more  i+  will  be  wors+. 

Sometimes  X  don'i  ihink  our  Representees  don'+  lis+en  +0  +he  people.   The^  get  of  up  +heir 
and  forget  who  got  -them  where  +heo  are.   The  voters  who  voted  +hem  ir\.   AV*o  be  -the^  onl^ 
come  back  2  or  3  Y\rr\es  per  year.   To  +hem  \yyay  be  +heo  get  iheir  expenses  pa^ed  for  by  +he 
govermeni.   Call  somebody  and  have  iheir  car  filled  up  and  wash  i+.   X+  is  not  a  big  deal.   Bud- 
ask  an^bodvj,  i+  reall-o  is  some  ihing  +0  fhink  about.   You  go  out  for  lunch,  +ha+  is  s  or  t  dollars, 
and  ^ou  need  +he  gas  +0  get  iheir  which  makes  i+  even  worse. 

Do  not  make  gas  price  ano  more.   Less  people  could  afford  i+,  +he  wa^  i+  is  now.   X+  all 
read^  cos+  enough.   Xf  ^ou  want  +0  raise  some  ihing  realh  some  one  should  fake  a  look  a+  +he 
wa<o  +he  goverment  wais+s  moneo,  +ha+  would  be  a  good  wa^  +0  save  moneo  and  not  put  i+  on 
gas.   We  put  +hem  up  fheir,  we  coy\  put  +hem  back. 
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WRITTEN 
COMPOSITION: 


Sample 
Response 

(partial) 


WRITE  YOUR  RESPONSE  HERE 


It  .5  a  v/gM-6-o^  tact  that  Aner.oa»\s  love  the*- 

cyo-rob,\e<    I<^  ■jrtxx^  areas  ,t  .<  a  corvro^  dai^  occurrer*3e 

tor  Aryrcii«v<  to  t.ryd  themselves  jammed  toyrher  Or, 


<y  treyvHv  o>e  to  a  oar,  or  bojn&»vj  over  d»y 
stnsets'pitted'iv-tri  f»^e crater j  >-A  pctrcies"  9tree*s'a»-d 


h^hv»^'  that  v^r-e  txrit  j'.>st  g  tew  y?ars  ago  are  av-ead'y 


v*3r«>  o>  or  are  ""lift  t 


as 


*  is  ha-,31 


yWir5  ago  flp 
He  the  dema 


rdS  ex 


..-created  trait  <;  tip**    P>r  goverrmer,i  tadCs  the  resource; 

to  ■*ir»sKV3?  road  cpfv<tr'.cto^*aod  improvemerits  at  trie  rate 
red  Ex  thit^tevxt.ye  >+<&    vVrvat  ■<  the  avor,  tp  these 


proPems>  ihe  tederai  QOverwrver,t  must  act  at  orce  to  ra.se 
gasoire  taxes  p  order  S  «'"v»^?  road  .mprovemer,ts  ard 
pofcl<:  tra^jpertator, 


the  foe*  that  the^  are  ^veces^ar^  *\  order  to  pa^  < 
that  protect  or  t^y>et"it  the  pjt>ic_  The  own  tKy 


itho^h  ro  one  iKes  the  ,dea  o*  taxes,  most  c.t.2g»-is  accept 
■  foe*  that  thev  are  reoessar^  .rv  order  to  pa-j  t'pr  servce; 


'  Qr^  irwa  mCS 


otiz.er>f  demard  ic  that  taxes  be  tar    It  ,'s  the  espcns.biit^ 
o«'  the  qoverwner,*  to  place  the  greatest  tax  b-rder,  'yppr, 
♦hose  ir<A,v,!V»ai5  v^x:  most  b»fi*  t"rom  the  service  -ha* 


be»»yj  provded    ■*  aa<oi'r«e  tax  vo<id  be  a  pr.me  e«ampie  o« 


th, 


it 


rd  Qt  pOI.Qv    Those  v^YJ  do  the  mQ5t  dnvir^  ..tSe  the 


most  gasoline  a»-d  thus  shod  pa^  most  ot  the  tax  cor.pa.-ves 


^j rp .    T      ^ =-, = i V  -J =- * » ti u fc= Ul 

wth  large  tieets  o*  trucls  out  p.-,  the  pubic  roads  ever^  da^ 
voyd  t'ace  a  h^h  tax  rate,  ret  red  peppy?  or  -py^er  dr.yers. 
vtvj  do  rp*  ■jtiCz.e  pubic  sTee^s  that  pt't^-,.  vOjid  be  ta«ed 
at  a  much  iov<?r  rate    I»-v  this  v^  road  .mprcveme^ts  . . . 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— WRITTEN  COMPOSITION:  SAMPLE  RESPONSE 


Xt  is  a  well -known  -foci  that  Americans  love  their  automobiles.   Xn  urban  areas  it  is  a 
common  daih  occurrence  -for  Anericans  +o  -find  themselves  jammed  together  on  freeways, 
frequently  one  to  a  car,  or  bouncing  over  cit<o  streets  pitted  with  huge  craters  and  potholes. 
Streets  and  highways  that  were  built  just  a  -few  years  ago  are  already  worn  out  or  are 
insufficient  to  handle  the  demands  of  increased  traf  f ic  -flow.   Our  government  lacks  the 
resources  to  -finance  road  construction  and  improvements  at  the  rate  required  b^  this 
irdevysive  use.   What  is  the  solution  to  these  problems?  The  -federal  government  must  act  at 
once  to  raise  gasoline  taxes  ir\  order  to  ^ir^av>ce  road  improvements  and  public 
transportation. 

Although  no  one  likes  the  idea  of  taxes,  most  citizens  accept  the  -fact  that  theo  are 
necessary  ir\  order  to  pa^  -for  services  that  protect  or  benefit  the  public.   The  onh  thing 
most  citiz.ens  demand  is  that  taxes  be  -fair.  Xt  is  the  responsibility  of  the  government  to 
place  the  greatest  tax  burden  upon  those  individuals  who  most  benefit  -from  the  service  that 
is  being  provided.   A  gasoline  tax  would  be  a  prime  example  of  this  kind  of  policy.   Those  who 
do  the  most  driving  use  the  most  of\so\ir\e  and  thus  should  pa^  most  of  the  tax.   Companies 
with  large  -fleets  of  trucks  out  on  the  public  roads  every  day  would  -face  a  high  tax  rate, 
retired  people  or  younger  drivers,  who  do  not  utilise  public  streets  that  often,  would  be  taxed 
at  a  much  lower  rate.   Xn  this  wa^  road  improvements  could  be  -financed  b^  those  who 
actually  use  the  service. 

Xn  addition  to  -funding  road  improvements,  a  higher  gasoline  tax  might  have  ar\ 
important  secondary  effect-.  Xt  might  lead  to  reduced  gasoline  consumption.   Like  all 
petroleum  products,  gasoline  is  a  -fossil  -fuel,  and  the  supplies  are  not  unlimited)  there  is  a  real 
possibility  that  one  da^  the  supplies  will  be  exhausted.  X-f  the  public  is  -forced  to  pay 
additional  taxes  on  every  gallon  of  gas  consumed,  perhaps  there  will  be  a  financial  iv>cer\-Yive 
to  consume  less.   Commuters  might  be  more  motivated  to  car-pool,  to  share  rides  to  common 
destinations,  or  to  investigate  alternative  forms  of  transportation  like  busses,  •\raiv^si 
bicycles,  or  even  walking.   People  might  think  twice  before  jumping  into  their  automobiles  to 
drive  around  the  block  for  a  loaf  of  bread.   More  thought  might  go  into  exami^'w^  the 
importance  of  various  errands  and  into  planning  how  these  errands  might  be  most 
efficiently  accomplished. 

(continued  on  next  page) 
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Xf  +he  -Federal  govemmen+  is  going  +o  raise  gasoline  +axes,  however,  +he^  also  have  +he 
responsibili+^  +o  use  some  of  +he  -funds  collec+ed  +o  develop  and  support  ai+ema+ive  sources  of 
+ranspor+a+ion.   The  Uni+ed  S+a+es  is  -far  behind  marwi  o+her  developed  coun+ries  \y\  ieryr^  of 
+he  availabili-fy  and  convenience  of  public  +ranspor+a+ion.   Commu+ers  \y\  Asian  and  European 
coun+ries  u+ilize  public  +ranspor+a+ion  not  jus+  because  gasoline  prices  are  higher  +here,  bu+ 
because  i+  is  +he  easiest,  mos+  efficient  wa<o  +o  reach  one's  des+ina+ion.   Whe+her  i+'s  a  bulle+ 
irair\  in  3apan,  a  subway  iv\  Trar^,ey  Or  a  -\-ra\nr\  in  London,  commu+ers  in  o+her  COucMries  have 
access  +o  dependable  and  affordable  public  +ranspor+a+ion.   Xf  +he  federal  govemmen+  is 
serious  abou+  ex+ending  +he  life  of  our  currer\i  road  and  highway  sys+em,  i+  mus+  make  a 
be++er  effor+  +o  develop  aHerv^Uve  sysierr^  of  public  +ranspor+a+ion  +ha+  Americans  will 
realh  use. 

Americans  love  +heir  au+omobiles,  and  corxviv^cir^  +hem  +o  cu+  down  on  au+omobile  use  or 
+o  seek  ou+  o+her  forms  of  +ranspor+a+ion  will  no+  be  easy.   Xmposing  increased  gasoline 
■^oxes  is  +he  mos+  equi+able  +o  wa^  +o  pavj  for  +he  use  of  our  currer\i  road  sysiem.   Such  ar\ 
ac+ion  also  makes  environmen+al  seryset  and  tyya*j  help  move  American  +oward  a  more 
responsible  use  of  public  +ranspor+a+ion. 
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WRITTEN 

MECHANICS 

(DICTATION): 


Sample  Dictation 
Passage 


Adapted  from  Rich  1 1  Carton,  The  Edge  of  the  Sea 

The  edge  of  the  sea  is  a  strange  and  beautiful  place    All  through 
the  long  history  of  Earth  it  has  been  an  area  of  unrest  where  waves 
have  broken  heavily  against  the  land,  where  the  tides  have  pressed 
forward  over  the  continents,  receded,  and  then  returned    For  no 
two  successive  days  is  the  shore  line  precisely  the  same   Today 
a  little  more  land  may  belong  to  the  sea.  tomorrow  a  little  less 
Always  the  edge  of  the  sea  remains  an  indefinable  boundary 
Contemplating  the  teeming  life  of  the  shore,  we  have  a  sense  of 
the  communication  of  some  universal  truth  that  lies  just  beyond 
our  grasp   But  what  is  the  message  expressed  by  the  microscopic 
creatures  flashing  then  lights  in  the  night  sea?  What  is  the 
meaning  of  the  legions  of  barnacles  whitening  the  rocks  with 
their  habitations''  The  mystery  haunts  and  ever  eludes  us,  and 
in  its  very  pursuit  we  approach  the  ultimate  mystery  of  life  itself 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— WRITTEN  MECHANICS:  SAMPLE  DICTATION  PASSAGE 


In  this  exercise,  you  will  hear  a  passage  read  three  times  on  audiotape.  The  first  time,  it  will  be  read  at 
normal  speed.  Then  it  will  be  read  again  slowly.  As  it  is  read  the  second  time,  write  the  passage  on  the 
lines  provided  below  exactly  as  it  is  spoken  on  the  tape.  Then  there  will  be  two  minutes  of  silence  so  that 
you  may  review  and  revise  what  you  have  written.   Finally,  the  passage  will  be  read  a  third  time  at  normal 
speed  so  that  you  may  check  your  work. 

In  your  response,  you  should  correctly  use  the  writing  mechanics  of  spelling,  punctuation,  and 
capitalization,  according  to  the  conventions  of  edited  American  English.  Do  not  abbreviate  words.  Be 
sure  to  write  or  print  legibly,  using  upper-case  and  lower-case  letters  as  appropriate.  Responses  written 
in  all  upper-case  letters  will  be  considered  to  have  violated  the  rules  of  capitalization. 


The  passage  below,  adapted  from  Rachel  Carson,  The  Edge  of  the  Sea,  is  dictated  to  examinees  on 
audiotape.  It  does  not  appear  in  the  test  booklet. 


The  edge  of  the  sea  is  a  strange  and  beautiful  place.  All  through  the  long  history  of  Earth  it  has  been 
an  area  of  unrest  where  waves  have  broken  heavily  against  the  land,  where  the  tides  have  pressed  forward 
over  the  continents,  receded,  and  then  returned.  For  no  two  successive  days  is  the  shore  line  precisely  the 
same.  Today  a  little  more  land  may  belong  to  the  sea,  tomorrow  a  little  less.  Always  the  edge  of  the  sea 
remains  an  indefinable  boundary.  Contemplating  the  teeming  life  of  the  shore,  we  have  a  sense  of  the 
communication  of  some  universal  truth  that  lies  just  beyond  our  grasp.  But  what  is  the  message  expressed 
by  the  microscopic  creatures  flashing  their  lights  in  the  night  sea?  What  is  the  meaning  of  the  legions  of 
barnacles  whitening  the  rocks  with  their  habitations?  The  mystery  haunts  and  ever  eludes  us,  and  in  its 
very  pursuit  we  approach  the  ultimate  mystery  of  life  itself. 
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Strengthening  Educator  Quality 


SUBJECT  TESTS 

Taken  by  candidates  for  provisional  or 
advanced  provisional  certificates  in  specific 
teaching/subject  areas 

Measure  subject  matter  knowledge  necessary  to 
prepare  lessons  and  teach  effectively 

Measure  knowledge  with  open-response  and 
multiple-choice  items 

Massachusetts  Teacher  Tests™ 

Maaaachusatts  Department  of  Education 
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Strengthening  Educator  Quality 
Subject  Tests 


Biology 
Business 
Chemistry 
Early  Childhood 
Earth  Science 
Elementary 
English 
English  as  a 

Second  Language 
General  Science 
Health  Education 


History 

Home  Economics 

Latin  and  Classical 

Humanities 
Mathematics 
Middle  School 
Music 

Physical  Education 
Physics 
Reading 
Social  Studies 


Special  Needs 
Technology  Education 
Visual  Art 

Chinese 

French 

German 

Italian 

Portuguese 

Russian 

Spanish 


Massachusetts  Teacher  Tests™ 

Maaaachuaetta  Department  of  Education 
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SUBJECT  TESTS:  SAMPLE  ITEM 


Use  the  reaction  below  to  answer  the  question  that  follows. 

K2Cr207(atf)   +     14HI(a^)      >    2Crl3(aq)       +      2Kl(aq)        +       3l2(s)  +     7H20(!) 

294.2  g/mol         127.9  g/mol  432.7  g/mol         166.0  g/mol         253.8  g/mol         18.0  g/mol 

A  solution  that  contains  98  g  of 
I^QjOy  is  mixed  with  excess  HI. 
What  is  the  percent  yield  of  the 
reaction  if  130  g  of  Crl3  are  collected? 

A.  48% 

B.  45% 

C.  42% 

D.  40% 
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SUBJECT  TESTS:  SAMPLE  ITEM 


Use  the  information  below  to  complete  the  exercise  that  follows. 


Between  December  1811  and  February  1812,  three  large  earthquakes  occurred  near  New  Madrid, 
Missouri.  Tremors  from  the  earthquakes  were  felt  as  far  away  as  New  York  City.  Although  there 
were  no  instruments  to  record  the  intensity  of  these  earthquakes,  reports  of  damage  and  the  distance 
over  which  the  tremors  were  felt  indicate  that  the  largest  of  the  earthquakes  may  have  been  stronger 
than  the  San  Francisco  earthquake  of  1906. 

Using  your  knowledge  of  the  causes  and  characteristics  of  earthquakes,  write  an  essay  in  which  you 
discuss  the  occurrence  of  these  earthquakes  in  Missouri.  In  your  essay: 

•  explain  why  earthquakes  of  such  magnitude  are  relatively  rare  and  unexpected  in  Missouri  as 
compared  with  an  area  such  as  California; 

•  describe  the  likely  cause  of  the  earthquakes  near  New  Madrid,  and  explain  what  these  earthquakes 
suggest  about  the  geology  and  geologic  history  of  this  area;  and 

•  describe  the  type  and  extent  of  damage  to  man-made  structures  that  would  likely  occur  if  an 
earthquake  of  comparable  magnitude  were  to  strike  the  same  area  today,  and  explain  your  answer. 
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SUBJECT  TESTS:  SAMPLE  RESPONSE 


Ay\  ear+hquake  is  a  ve™  complex  phenomena.   Lots  of  things  are  involved  and  scien+is+s 
s+ill  car\t  predici  ear+hquakes  very  well.   Xn  ien  and  iqu  scientists  didn'i  know  abou+  pla+e 
+e+onics,  so  nobody  could  have  predic+ed  +he  ear+hquakes  ir\  Missouri. 

Xn  California  ear+hquakes  are  expec+ed  because  +he^  happen  af+en  and  +heo  have  +he  San 
/Andrais  faul+.   Some  scien+is+s  have  +heories  +ha+  Los  Angeles  will  someday  be  as  far  nor+h 
as  San  Trarycisco.   Ear+hquakes  happen  when  rocks  slide  pas+  each  o+her.  Ver\j  few  scien+is+s 
who  s+ud'o  ear+hquakes  live  ir\  Missouri  because  ear+hquakes  are  rare  and  unexpec+ed  +here. 
Ear+hquakes  usually  happen  near  coasts,  such  as  California,  because  +here  are  faul+s  +here, 
bu+  since  Missouri  is  far  awa^  +Vom  +he  ocean  i+  doesn'+  ge+  many  ear+hquakes.   The  +hree 
large  ear+hquakes  in  December  ieu  and  February  191.2  were  probably  jus+  random  events.   Since 
+here  were  no  ins+rumen+s  +0  record  +he  in+ensi+^  of  +hese  ear+hquakes,  we  have  no  wa^  of 
knowing  exjact\y  wha+s  going  on  wi+h  +he  geology  and  geologic  his+orN  of  +his  area. 

However,  jus+  as  +he  ear+hquakes  in  1911  and  ieu  were  unexpec+ed,  +ha+  means  +ha+  o+her 
ear+hquakes  could  happen  anytime.  For+una+eh  modern  buildings  are  buil+  +0  be  ear+hquake 
proof  so  +heo  would  be  oka^.   Bu+  alo+  of  older  buildings  and  bridges  would  probably  collapse. 
There  would  be  significant  damage  if  ar\  ear+hquake  of  comparable  magni+ude  s+ruck  +he 
same  area  today.  People  could  be  s+uck  in  collapsed  buildings  or  drive  off  damaged  bridges. 
There  would  be  much  chaos  and  fires  like  in  +he  ear+hquakes  +ha+  hi+  San  Vrancisco  in  i^ot 
and  +he  one  in  +he  la+e  mos. 
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SUBJECT  TESTS:  SAMPLE  RESPONSE 


Ear+hquakes  of  +he  mogni+ude  of  +hose  +ha+  occurred  in  isii-ieu  dre  rare  in  Ateouri 
because  +he  region  is  loca+ed  in  +he  approxima+e  eerier  of  a  +ec+onic  pla+e.   The  ear+h's  rigid, 
outer  la^er,  +he  li+hosphere,  is  made  up  of  a  number  of  -these  solid  +ec+onic  pla+es,  each  of 
which  moves  as  a  uni+,  pushed  b>j  convec+ion  currents  in  +he  mol+en  as+henosphere  benea+h 
+hem   Mos+  major  earthquakes  occur  along  a  line  where  +wo  +ec+onic  pla+es  mee+,  such  as 
+he  San  /Andreas  Faul+  in  California.   Ear+hquakes  are  common  in  California  because  along  +he 
San  /Andreas  Faul+,  +he  Pacific  Pla+e  is  moving  northward  in  rela+ion  +0  +he  K/or+h  American 
Pla+e.   The  +wo  pla+es  grind  agains+  each  other  as  +heo  move,  crea^ina^  wha+  is  called  a 
•hransform  faul+.   The  +wo  pla+es  may  become  +emporarih  locked  in  places.   When  +his 
happens,  +ension  be+ween  +he  +wo  pla+es  may  increase  un+il  i+  is  released  in  a  major 
ear+hquake. 

The  likely  cause  of  +he  K/ew  Madrid  ear+hquakes  was  movement  in  +he  Reelfbo+  Rif+,  a 
senes  of  -weaknesses  in  +he  K/or+h  American  Pia+e.   The  rif+  follows  a  line  +ha+  ex+ends  nor+h 
and  sou+h  for  hundreds  of  miles  along  +he  cerdra\  Mississippi  Valley.   Movements  in  +he  K/or+h 
Anencan  Pia+e  and  in  +he  pla+es  around  i+  periodically  produce  stresses  along  +he  rif+, 
some+imes  causing  ear+hquakes.   The  existence  of  +he  rif+  sugges+s  +ha+  +he  geology  of  +he 
area  could  produce  another  major  ear+hquake.   X+  also  sugges+s  an  in+eres+ing  geologic 
his+ooj.    Oeologis+s  believe  +ha+  +he  rif+  formed  around  +he  beginning  of  +he  Cambrian 
period,  approximately  too  million  years  ago,  v/hen  forces  from  convec+ion  in  +he 
as+henosphere  began  +0  pull  +he  K/or+h  American  pla+e  apar+.   Xf  +his  process  had  con+inued, 
+he  Nor+h  /American  Pla+e  would  have  spli+  in+o  +wo  pla+es.   V+owever,  +he  forces  subsided 
before  +he  pla+e  ac+uall^  spli+,  leaving  +he  series  of  weaknesses  known  as  +he  Reelfoo+  Rif+. 
The  rif+,  which  is  called  a  failed  n'f+  because  i+  did  not  ac+ualh  separate  in+o  +wo  pla+es,  has 
s\nce  filled  wi+h  sand  and  other  sedimen+s.   These  sedimen+s  con+ribu+ed  +0  +he  severi+y  of 
+he  K/ew  Madrid  ear+hquakes.   Sof+  sedimen+s  may  creaie  a  resonate  condi+ion  +ha+  will 
amplify  ground  vibra+ions.   /Also,  ear+hquakes  can  cause  sedimen+s  +0  liquefy  and  begin  +0 
flow,  causing  large  ground  displacemen+s.   Liquef ac+ion  of  sedimen+s  is  even  more  likely  if  +he 
wa+er  con+en+  of  +he  sedimen+s  is  high,  as  in  +he  sedimen+s  along  +he  Mississippi  River  Valley. 

The  occurrence  of  an  ear+hquake  of  +he  same  magni+ude  +oda^  would  probably  resul+  in 
serious  damage  +0  mos+  of  +he  region's  buildings,  highways  and  bridges.   Liquefac+ion  and 
resonance  condi+ions  could  creaie  large  ground  displacemen+s.   The  popula+ion  has  grown 
considerably  s'\nce  +he  ear+hquakes  of  ieu  and  ieu,  and  +he  region  is  not  prepared  for  a  large 
ear+hquake    Tor  example,  Missouri's  building  codes  are  not  as  rigorous  as  +hose  of  California 
and  Alaska,  where  +he  public  \s  more  aware  of  +he  +hrea+  posed  fcxj  ear+hquakes. 
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Strengthening  Educator  Quality 
TEST  VALIDATION 

Validation  of  Test  Objectives 
Validation  of  Test  Items 
Bias  Review 


Massachusetts  Teacher  Tests™ 

Massachusetts  Department  of  Education 
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Strengthening  Educator  Quality 

VALIDATION  OF  TEST  ITEMS 
Review  Criteria 

•  Match  to  test  objective 

•  Accuracy  of  item 

•  Freedom  from  bias 

•  Job-relatedness  for  Massachusetts  teachers 

Massachusetts  Teacher  Tests™ 

Massachusetts  Department  of  Education 
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Strengthening  Educator  Quality 

BIAS  REVIEW 

Review  Criteria 

•  Content 

•  Language 

•  Offense 

•  Stereotypes 

•  Diversity 


Massachusetts  Teacher  Tests™ 

Massachusetts  Department  of  Education 
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Strengthening  Educator  Quality 


FIRST  TEST  ADMINISTRATION 

•  Registration  Numbers 

•  Scoring  Process 

•  Qualifying  Score  Panels 


Massachusetts  Teacher  Tests™ 
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Strengthening  Educator  Quality 


QUALIFYING  SCORES 

•  Need  to  establish  qualifying  scores  in  June 

(to  report  April  4  score  results  prior  to  July  1 1  test) 

•  Process:  Commissioner  will 

— Receive  recommendations  from  educator  panels 
— Receive  data  on  passing  rates 
— Consult  with  Board  of  Education  and  others 
— Set  qualifying  scores 
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Strengthening  Educator  Quality 


TEST  RESULTS 

Results  will  be  reported  to: 
— Candidates 

— Educator  preparation  programs 
— Department  of  Education 
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Strengthening  Educator  Quality 


IMMEDIATE  TEST  PROGRAM 
POLICY  RECOMMENDATIONS 

1 .  Tests  for  candidates  from  out  of  state: 

— Yes  (What  are  criteria  for  waivers?) 

2.  Tests  for  other  initial  teacher  and  support  certificates: 

— Yes,  beginning  with  Communication  and  Literacy  Skills 

3.  Tests  for  initial  administrator  certificates: 

— Yes,  beginning  with  Communication  and  Literacy  Skills 
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pj       Strengthening  Educator  Quality 


TOPICS  FOR  FUTURE  DISCUSSION 


•  Attracting  and  retaining 
high  quality  educators 

•  Certification 

—  Performance-based 
(focused  more  on  "outputs" 
than  "inputs") 

—  Required  mentoring  for 
beginning  educators 

—  Transition  from  provisional 
with  advanced  standing  to 
standard  certification 


Program  approval 

Recertification 

Professional 
development  provider 
system 

Personnel  evaluation 
standards 
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Strengthening  Educator  Quality 

w 


TIMETABLE  FOR  BOARD  ACTION 

•  Revision  of  regulations  for  program  approval, 
certification,  and  recertification  (e.g.,  alignment 
with  curriculum  frameworks) — by  June  1999 

•  Proposals  for  any  needed  changes  in  law — 
1999  legislative  session 
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